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Abstract : This study examines the relationship between critical literacy and writing skills among
sixth-grade students at SDN 69 Kendari. Critical literacy is an important component of language
learning because it enables students to identify relevant information, evaluate ideas, interpret texts,
and develop evidence-based understanding. These abilities may be associated with students’
capacity to organize ideas and communicate them effectively through writing. This study employed
a quantitative correlational design involving 83 sixth-grade students selected from a population of
104 students using proportionate random sampling. Data were collected through a critical literacy
test and a writing task assessed using an analytical rubric. The data were analyzed using
descriptive statistics, the Shapiro—Wilk normality test, a linearity test, Pearson product-moment
correlation, and the coefficient of determination with the assistance of IBM SPSS version 25. The
results indicated that the data met the assumptions of normality and linearity. Pearson correlation
analysis revealed a positive and statistically significant relationship between critical literacy and
writing skills (r = 0.684, p < 0.001). The coefficient of determination (R2 = 0.468) indicated that
46.8% of the variance in writing skills was statistically accounted for by critical literacy in the linear
model. These findings suggest that students who demonstrate stronger critical literacy skills tend to
achieve better writing performance. However, the correlational design does not establish a causal
relationship between the variables. These findings highlight the importance of integrating critical
reading and writing activities into elementary Indonesian language instruction. Teachers can
implement activities that encourage students to identify relevant information, distinguish facts from
opinions, evaluate textual content, develop evidence-based ideas, organize arguments, and
produce coherent written texts.
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1. INTRODUCTION

Indonesian language learning in elementary schools aims not only to develop
reading and writing skills but also to foster students’ abilities to understand,
process, evaluate, and communicate information. Reading and writing are
interconnected literacy skills because text comprehension provides a foundation for
developing and expressing ideas in written form. Paramartha and Sukadana (2024)
emphasized the importance of optimizing reading and writing skills through school
literacy programs. Similarly, Novita et al. (2021) examined reading and writing
proficiency among elementary school students in online learning contexts, while
Taylor and Clarke (2021) discussed the relationship between reading and writing
among primary school children. These perspectives support the integration of
reading and writing activities to help students communicate ideas logically and
meaningfully.

Critical literacy refers to the ability to understand, analyze, evaluate, and draw
conclusions from textual information. This ability is essential for elementary school
students because it enables them to move beyond literal comprehension,
distinguish facts from opinions, and assess the relevance of information. Elhefni et
al. (2020) examined critical reading skills and discovery learning through an
Android-based application in elementary education. Jones and Manion (2023)
explored critical literacy as an approach to child rights education in Uganda and
Canada, while Ramadhani et al. (2024) compared critical reading skills within
Turkish and Indonesian education curricula. These studies demonstrate that critical
literacy involves more than understanding textual content.

In the context of this study, critical literacy is examined through students’
abilities to identify relevant information, distinguish facts from opinions, evaluate the
accuracy and relevance of textual content, interpret information, and formulate
logical conclusions. Mutiara et al. (2026) investigated the role of metacognitive
awareness in critical literacy instruction and its relationship with elementary school
students’ reading comprehension. Similarly, Taupik et al. (2026) analyzed the
critical reading skills of sixth-grade elementary school students. These studies
provide relevant perspectives for understanding the importance of information
evaluation, reflection, and interpretation in elementary literacy development. These
indicators provide the basis for examining students’ ability to process and critically

respond to information obtained from reading activities.
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Writing is a productive language skill encompassing content development,
idea organization, vocabulary selection, language conventions, and writing
mechanics. Nevertheless, elementary school students often experience difficulties
organizing ideas coherently and transforming information into complete written
texts. Akib et al. (2026) examined elementary students’ writing difficulties in
Makassar, providing a contextually relevant perspective on the challenges students
encounter. Nurazizah and Darmayanti (2024) reviewed elementary school students’
writing skills through a systematic literature review and bibliometric analysis. Skar
et al. (2022) investigated handwriting fluency and the quality of primary-grade
students’ writing, highlighting the importance of transcription-related skills in written
performance.

In this study, writing skills are assessed through five aspects: content,
organization, vocabulary, language use, and writing mechanics. Content refers to
the relevance and development of ideas, while organization concerns the logical
arrangement and coherence of written information. Vocabulary involves the
selection and appropriateness of words used to communicate ideas. Language use
relates to sentence construction and grammatical accuracy, whereas mechanics
include spelling, punctuation, and capitalization. These aspects provide a
framework for evaluating students’ written performance, particularly their ability to
develop, organize, and communicate ideas through coherent written texts.

Various instructional approaches have also been investigated to support
elementary students’ writing development. Adelina et al. (2023) examined the Brain
Writing model to improve students’ narrative writing skills. Nuroh and Adiyawati
(2023) investigated the influence of digital storytelling on second-grade students’
story-writing skills, while Yusella et al. (2023) examined lesson study as an effort to
improve elementary students’ writing skills. Akit and Wibowo (2025) investigated
the Collaborative Writing Relay method for improving paragraph-writing skills,
whereas Estafasari et al. (2025) discussed the Think Talk Write model. These
studies emphasize the importance of idea generation, planning, collaboration, and
systematic organization in developing writing proficiency.

Conceptually, critical literacy and writing skills are related through the
processes of information comprehension, interpretation, evaluation, and idea
development. Critical literacy enables students to identify relevant information,
examine different ideas, distinguish factual statements from opinions, and formulate
logical interpretations. These processes can provide informational and conceptual
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foundations for writing because students need to understand and evaluate
information before expressing their ideas in written form. Taylor and Clarke (2021)
discussed the relationship between reading and writing in primary education, while
Saputra et al. (2025a) examined the relationship between critical reading ability and
Indonesian language learning achievement among fifth-grade elementary school
students. However, critical literacy and writing remain distinct but potentially
interconnected abilities.

Previous research has examined critical literacy, reading comprehension,
writing difficulties, instructional strategies, and literacy-related learning outcomes
from different perspectives. However, these studies have generally focused on
particular literacy components, instructional interventions, or broader academic
outcomes. Research on critical reading has primarily emphasized students’ abilities
to comprehend and evaluate information, while studies on writing have often
investigated instructional models and the quality of students’ written products.
Further investigation is therefore needed to examine the direct relationship between
critical literacy and writing skills within the same group of elementary school
students. In particular, empirical evidence concerning this relationship among sixth-
grade students at SDN 69 Kendari remains limited. This study addresses this gap
by examining the association between the two variables.

This study aims to describe students’ critical literacy abilities, describe their
writing skills, and analyze the relationship between these two variables among
sixth-grade students at SDN 69 Kendari. The population consists of 104 students,
with a sample of 83 students determined using Slovin’s formula at a 5% margin of
error and selected through proportionate random sampling. The study employs a
guantitative approach with a correlational research design. Critical literacy serves
as the independent variable (X), while writing skills serve as the dependent variable
(Y). Data were collected using a critical literacy test and a writing task assessed
through an analytical rubric. The data were analyzed using descriptive statistics and
Pearson’s product-moment correlation after the relevant statistical assumptions had
been examined.

2. METHOD

This study employed a quantitative correlational design to examine the
relationship between critical literacy and writing skills among sixth-grade students at
SDN 69 Kendari. The research population consisted of 104 sixth-grade students. A

sample of 83 students was determined using the Slovin formula with a 5% margin
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of error. The participants were selected through proportionate random sampling to
ensure that each class was represented proportionally in the sample. The research
procedures included instrument preparation, instrument validation, data collection,
data processing, and statistical analysis.

The research instruments consisted of a critical literacy test and a writing test.
The critical literacy test assessed students’ abilities to identify relevant information,
understand main ideas, distinguish facts from opinions, analyze relationships
between ideas, evaluate information, and draw conclusions. Meanwhile, the writing
test was designed to assess students’ ability to communicate ideas in written form.
Students’ writing performance was evaluated based on content, text organization,
idea development, vocabulary use, language accuracy, cohesion and coherence,
spelling, and punctuation. These indicators were used as the basis for developing
the assessment instruments and scoring criteria.

The content validity of the research instruments was assessed through expert
judgment involving two validators. The validators reviewed the relevance of the
instrument items, clarity of the assessment criteria, appropriateness of the
indicators, and alignment of the instruments with the research objectives. Their
feedback and recommendations were used to improve the instruments before they
were administered to the students. Instrument reliability was also examined to
evaluate the consistency of the measurements. The writing test was assessed
using an analytical scoring rubric containing specific criteria for each writing
component. The assessment results were compiled according to the established
scoring guidelines to support consistent evaluation of students’ writing
performance.

The collected data were analyzed using SPSS Statistics version 25.
Descriptive statistics, including the minimum score, maximum score, mean, and
standard deviation, were calculated to describe students’ critical literacy and writing
skills. Before conducting the correlation analysis, the data were examined using the
Shapiro—Wilk test to assess normality and a linearity test to determine whether the
relationship between the two variables followed a linear pattern. Pearson’s Product-
Moment Correlation was then used to examine the relationship between critical
literacy and writing skills. The significance level was set at 0.05. The coefficient of
determination (R?) was also calculated to identify the proportion of variance in
writing skills statistically accounted for by critical literacy in the bivariate linear
model.
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Data collection was conducted after obtaining permission from the school
administration and coordinating the research schedule with the relevant teachers.
The critical literacy and writing tests were administered to the 83 selected students
under standardized instructions. Each test session was allocated 35 minutes, with a
total testing duration of 2 x 35 minutes. After completion, students’ responses were
collected, scored according to the established assessment criteria, and entered into
the statistical analysis. The data were processed and reported in aggregate form to
maintain the confidentiality of individual student results.

3. RESULTS AND DISCUSSION
RESULTS

This section presents the findings of the quantitative correlational analysis
examining the relationship between critical literacy and writing skills among sixth-
grade students at SDN 69 Kendari. The analysis was conducted to describe the
characteristics of each research variable and determine the statistical relationship
between critical literacy and students' writing performance. The findings are
organized into six subsections covering descriptive statistics, normality testing,
linearity testing, Pearson correlation analysis, and the coefficient of determination.
The presentation follows the sequence of statistical procedures to provide a clear
overview of the empirical findings and their relevance to the research objectives.
3.1. Descriptive Statistics of Critical Literacy

Descriptive statistical analysis was conducted to obtain an overview of
students' critical literacy abilities based on the scores obtained from the research
instrument. The analysis included the number of participants, minimum score,
maximum score, mean, and standard deviation. These statistical measures were
used to describe the distribution of students' scores and identify the extent of
variation in their critical literacy performance. The results provide an initial
description of students' abilities to identify relevant information, understand ideas,
analyze information, evaluate arguments, and formulate conclusions based on the
information presented.

Table 1. Descriptive Statistics of Critical Literacy

Statistic Value
N 83
Minimum 58
Maximum 94
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Mean 77.42
Standard Deviation 7.86

As presented in Table 1, the critical literacy scores of the 83 students ranged
from 58 to 94, with a mean score of 77.42 and a standard deviation of 7.86. The
difference between the minimum and maximum scores indicates variations in
students' critical literacy performance. The mean score represents the overall
average achievement of the participants, while the standard deviation reflects the
distribution of individual scores around that average. These findings provide an
empirical description of students' critical literacy abilities and serve as a basis for
examining their relationship with writing skills in the subsequent analysis.

3.2. Descriptive Statistics of Writing Skills

Descriptive statistical analysis was also conducted to examine students'
writing skills based on the assessment results. The analysis focused on the
minimum score, maximum score, mean, and standard deviation to identify the
general distribution of students' writing performance. These indicators provide
information about differences in students’ ability to express ideas, develop written
content, organize paragraphs, select appropriate vocabulary, and apply language
conventions. The descriptive results are important for understanding the
characteristics of students' writing performance before examining its statistical
relationship with critical literacy.

Table 2. Descriptive Statistics of Writing Skills

Statistic Value
N 83
Minimum 55
Maximum 93
Mean 75.89

Standard Deviation 8.21

As shown in Table 2, students' writing scores ranged from 55 to 93, with a
mean score of 75.89 and a standard deviation of 8.21. These results indicate that
the participants demonstrated different levels of writing performance, as reflected in
the variation between the lowest and highest scores. The mean score represents
the average writing achievement of the students, while the standard deviation
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indicates the extent to which individual scores differed from the average. This
distribution provides an overview of students' writing skills, particularly their ability
to communicate ideas in written form through appropriate content development,
organization, and language use.
3.3. Normality Test

The normality test was conducted to determine whether the data for critical
literacy and writing skills met the normality assumption required for parametric
statistical analysis. The Shapiro—Wilk test was selected because it is commonly
used to examine the distribution of data in research involving relatively small and
moderate sample sizes. In this study, the test was applied separately to the critical
literacy and writing skills variables. The decision regarding normality was based on
comparing the significance values with the predetermined threshold of 0.05. The
results of the normality test are presented in Table 3.

Table 3. Results of the Shapiro—Wilk Normality Test

Variable Statistic (W) Sig.
Critical Literacy 0.976 0.087
Writing Skills 0.978 0.126

As presented in Table 3, the Shapiro—Wilk test produced a significance value
of 0.087 for critical literacy and 0.126 for writing skills. Both significance values
were greater than the 0.05 threshold. Therefore, there was insufficient statistical
evidence to reject the normality assumption for either variable. These findings
indicate that the distributions of the critical literacy and writing skills scores were
consistent with the normality assumption for the purposes of this analysis.
Accordingly, the data met the normality requirement for proceeding with the
Pearson Product-Moment correlation analysis.

3.4. Linearity Test

Following the normality assessment, a linearity test was conducted to
examine whether the relationship between critical literacy and writing skills followed
a linear pattern. This test was necessary because Pearson Product-Moment
Correlation is intended to measure the strength and direction of a linear relationship
between two quantitative variables. The analysis considered two components:
Linearity and Deviation from Linearity. The Linearity component indicates whether a

statistically significant linear relationship exists, whereas Deviation from Linearity
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determines whether the observed relationship significantly departs from a linear
pattern. The results are presented in Table 4.

Table 4. Results of the Linearity Test

Test Component Significance

Linearity <0.001
Deviation from Linearity 0.218

Table 4 shows that the significance value for the Linearity component was
below 0.05 (p < 0.001), indicating a statistically significant linear component in the
relationship between critical literacy and writing skills. Meanwhile, the significance
value for Deviation from Linearity was 0.218, which exceeded the 0.05 threshold.
This result indicates that there was no statistically significant deviation from the
linear pattern between the two variables. Taken together, these findings support the
conclusion that the relationship between critical literacy and writing skills satisfies
the linearity assumption. Therefore, Pearson Product-Moment Correlation was
considered appropriate for examining the relationship between the variables.

3.5. Pearson Correlation Analysis

After the normality and linearity assumptions were examined, Pearson
Product-Moment Correlation was performed to determine the direction and strength
of the relationship between critical literacy and writing skills. This analysis was
intended to establish whether differences in students' critical literacy scores were
statistically associated with differences in their writing skills. The analysis involved
83 sixth-grade students at SDN 69 Kendari, with the significance level set at 0.05.
The correlation coefficient was used to identify the direction and magnitude of the
relationship, while the significance value was used to determine whether the
observed relationship was statistically significant. The results are presented in
Table 5.

Table 5. Pearson Correlation between Critical Literacy and Writing Skills

Variables N Pearson Correlation (r) Sig.
Critical Literacy and Writing Skills 83 0.684 <0.001

As shown in Table 5, the Pearson correlation coefficient between critical
literacy and writing skills was 0.684, with a significance value below 0.001. Since

the significance value was lower than 0.05, the null hypothesis of no linear
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correlation was rejected. The positive correlation coefficient indicates that students
with higher critical literacy scores tended to obtain higher writing skills scores.
Furthermore, the magnitude of the coefficient reflects a strong positive relationship
between the two variables based on commonly used correlation interpretation
guidelines. These findings demonstrate that critical literacy and writing skills were
significantly associated among the sixth-grade students participating in this study.
3.6. Coefficient of Determination

The coefficient of determination was calculated to provide additional
information about the proportion of variance in writing skills statistically accounted
for by critical literacy in the bivariate linear model. This analysis complements the
Pearson correlation results by expressing the squared correlation coefficient as a
percentage. The coefficient of determination does not establish a causal
relationship between the variables; rather, it describes the extent to which variation
in writing skills is statistically associated with variation in critical literacy within the
model. The results of this calculation are presented in Table 6.

Table 6. Coefficient of Determination

Statistical Measure Value

Pearson Correlation (r) 0.684
Coefficient of Determination (R?) 0.468
Percentage 46.8%

As presented in Table 6, the coefficient of determination (R2) was 0.468,
equivalent to 46.8%. This indicates that critical literacy statistically accounted for
46.8% of the variance in students' writing skills within the bivariate linear model.
The remaining 53.2% represents the proportion of variance not accounted for by
critical literacy in this model and may reflect the influence of other factors, individual
differences, or measurement-related variability. The result provides further
evidence of the statistical association between critical literacy and writing skills.
However, the finding should be interpreted as an indication of shared statistical
variation rather than evidence that critical literacy directly causes improvements in
students' writing performanc

DISCUSSION
3.1. Relationship Between Critical Literacy and Writing Skills

The relationship between critical literacy and writing skills can be understood
through the connection between comprehending information and producing text.

JHUSE: Journal Of Humanities, Social Science, And Education



Erwin Eka Saputra, Integration Of Critical Literacy And Writing Skills In Indonesian
Language Learning Among Elementary School Students, Vol 2 No 8

The findings of this study revealed a strong positive and statistically significant
relationship between critical literacy and writing skills (r = 0.684, p < 0.001). This
indicates that students with stronger critical literacy abilities tended to demonstrate
better writing performance. Critical literacy enables students to identify main ideas,
evaluate information, distinguish relevant evidence, and develop meaningful
interpretations, while writing requires them to transform their understanding into
organized and coherent texts. Through a meta-analysis of reading and writing
research, Kim et al. (2024) found that the relationship between these two skills
varies according to language components, developmental stages, and
measurement methods. This perspective supports the present findings by showing
that reading-related cognitive processes and written expression are interconnected,
although the strength of their relationship may vary across contexts and
assessment dimensions.

This relationship is also relevant to the development of argumentative writing.
Shi (2024) found that discussion goals and student interactions may be associated
with the quality of written arguments, including the use of evidence and the ability to
respond to claims. In Indonesian language learning, students need to do more than
understand reading materials; they must also process information to develop
opinions supported by reasons. The present findings suggest that students who are
more capable of examining and evaluating information also tend to demonstrate
better writing performance. This relationship may be reflected in their ability to
select relevant ideas, formulate arguments, and organize information into
meaningful written expressions. Therefore, critical literacy can be viewed as one of
the cognitive foundations that support the development of arguments.
Nevertheless, the relationship identified in this study should be interpreted as an
association between variables, rather than evidence that critical literacy is the sole
determinant of writing quality.
3.2. Critical Literacy in Information Processing

Critical literacy is important because students encounter information that
requires comprehension, examination, and evaluation before it can be used to
develop ideas. Cahyani et al. (2026) discussed strengthening critical reading
literacy through contextual story-based learning, while Asis et al. (2024) examined
the Whole Language approach through journal-writing activities to support
elementary students' reading and writing literacy. These studies suggest that
literacy activities can be designed in an integrated and meaningful manner. In

JHUSE: Journal Of Humanities, Social Science, And Education



Erwin Eka Saputra, Integration Of Critical Literacy And Writing Skills In Indonesian
Language Learning Among Elementary School Students, Vol 2 No 8

classroom instruction, students can be guided to identify important information,
examine reading materials, and express their understanding in writing. Such
activities are relevant to connecting critical comprehension with productive
language use.

Information processing is also associated with students' ability to develop and
support their opinions. Nakrowi et al. (2024) examined elementary students'
argumentative writing abilities and related instructional challenges, while Utami et
al. (2024) investigated the use of the Cooperative Integrated Reading and
Composition model in teaching argumentative writing to elementary students.
These studies highlight the relevance of developing thinking skills and incorporating
reading activities into argumentative writing instruction. In this process, students
need to identify relevant information, distinguish supporting evidence from less
relevant details, formulate opinions, and organize reasons into coherent arguments.
These activities illustrate how critical literacy can provide a foundation for written
expression by supporting the selection and organization of ideas. Therefore, critical
literacy instruction can be connected with writing activities that emphasize the
guality of reasoning, relevance of evidence, and coherence of ideas.

3.3. Developing Elementary Students' Writing Skills

Writing skills develop through structured practice, opportunities to generate
ideas, and feedback on written work. Akib et al. (2026), in a study involving
elementary students in Makassar, identified difficulties in content development,
sentence construction, and opportunities for writing practice. These challenges are
relevant to the present findings because students' writing performance involves
several interconnected components, including content, text organization, idea
development, vocabulary, language accuracy, cohesion, coherence, spelling, and
punctuation. Critical literacy may support these components by helping students
understand information, select relevant ideas, and establish logical connections
before expressing them in written form. Similarly, Asriyoni et al. (2025) discussed
the development of writing skills through the Think Pair Share strategy, while Fitriya
and Nuroh (2025) examined the use of digital flipbook media to improve writing
skills. These approaches can inform the design of instructional activities that
provide students with opportunities to develop their writing gradually.

Writing development also requires a learning environment that encourages
students to participate actively in the writing process. Mohr et al. (2024) described

evidence-based practices for strengthening integrated reading-to-writing instruction,
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while Seymour et al. (2024) discussed the importance of providing writing
opportunities across different activities throughout the school day. These studies
support the view that writing should not be limited to the final task of a lesson but
should be incorporated into the process of understanding and communicating
information. In Indonesian language instruction, teachers can integrate text reading,
content discussion, note-taking, drafting, and revision. Through these
interconnected activities, students have opportunities to transform their
understanding of texts into written ideas, evaluate the relevance of their content,
and improve the organization of their compositions. This process provides a
meaningful context for developing writing skills alongside critical literacy.

3.4. Implications for Indonesian Language Learning

Integrating critical literacy and writing skills can be achieved through
instruction that connects text analysis with written production. Bilgis et al. (2023)
examined the development of interactive electronic books for teaching
argumentative paragraph writing, while Tabassum and Ajmal (2024) investigated
reading-to-writing strategies to support elementary students' narrative writing skills.
These studies demonstrate various ways to connect reading materials with writing
activities. Teachers can select texts appropriate to students' ages and experiences,
ask them to evaluate the information presented, and then use that information to
develop written responses. These activities should be adapted to instructional
objectives, student characteristics, and assessment indicators so that reading and
writing activities have clear purposes.

The use of instructional media and collaborative approaches can also expand
students' opportunities to develop and improve their writing. Islamiyah et al. (2025)
discussed strengthening advanced writing skills in elementary schools through
collaborative approaches and technology-based innovations. Meanwhile,
Zulkarnain et al. (2025) reviewed the use of interactive media in Indonesian
language writing instruction. These studies provide relevant perspectives on the
use of media and classroom interaction to support the writing process. However,
the use of technology or particular instructional strategies should be guided by
clearly defined learning needs rather than simply by a desire to vary instructional
media. Students still need guidance in evaluating information, organizing ideas,
using appropriate language, and reviewing their written work.

Overall, the literature reviewed suggests that the relationship between critical

literacy and writing skills can be understood through information processing, idea
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development, and the written communication of opinions. Lestari et al. (2026)
discussed reading and writing literacy in elementary Indonesian language
instruction, while Salam et al. (2025) examined the relationship between WhatsApp
use and students' essay-writing skills. These studies provide additional
perspectives on literacy development and contextual factors associated with writing
activities. The present study contributes empirical evidence of the positive
relationship between critical literacy and writing skills among elementary school
students, highlighting the importance of addressing these abilities in an integrated
manner in Indonesian language learning. However, because this study employed a
correlational design, the findings do not establish a causal relationship between the
two variables. Future research could employ experimental designs to examine the
effectiveness of integrated critical literacy and writing instruction, while also
considering other factors that may be associated with students' writing
performance.
4. CONCLUSION

The findings revealed a positive and statistically significant relationship
between critical literacy and writing skills among sixth-grade elementary school
students (r = 0.684, p < 0.001). This finding indicates that students with stronger
critical literacy skills tend to demonstrate better writing skills. Through critical
literacy activities, students learn to identify relevant information, evaluate ideas,
formulate opinions, and organize their understanding into coherent written texts.
These findings highlight the importance of integrating critical reading and writing
activities in Indonesian language learning to provide students with opportunities to
develop analytical thinking, express ideas clearly, and communicate information
effectively. Therefore, literacy instruction should emphasize not only the
comprehension of reading materials but also the application of information in written
communication. A learning environment that encourages questioning, discussion,
reflection, and revision can support students’ overall literacy development.

Teachers are encouraged to integrate critical reading activities with structured
writing practice using contextual and age-appropriate materials. Students should be
guided to evaluate information, develop arguments, organize ideas, and revise their
writing based on constructive feedback. Schools should provide adequate literacy
resources and support instructional practices that connect reading with writing.
However, because this study employed a correlational design, the findings

establish an association between critical literacy and writing skills rather than a
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causal relationship. Future research should examine additional factors associated

with students’ writing skills and investigate the effectiveness of integrated critical

literacy instruction through experimental or quasi-experimental designs involving

broader samples and different educational contexts

5. REFERENCE

Adelina, S. D., Surya, Y. F., & Fadhilaturrahmi, F. (2023). Penerapan model Brain
Writing untuk meningkatkan keterampilan menulis karangan narasi siswa
sekolah dasar. Jurnal Muassis Pendidikan Dasar, 2(3).
https://doi.org/10.55732/jmpd.v2i3.81

Akit, A., & Wibowo, S. E. (2025). Improving paragraph writing skills and learning

activeness through a collaborative writing relay method in elementary school.
Jurnal Prima Edukasia, 13(3), 483—492.

Akib, T., Burhan, B., Darwis, A., Malik, A. R., & Freitas, Z. A. (2026). Elementary
students’ writing difficulties in Makassar: Patterns, challenges, and learning
implications. EduStream: Jurnal Pendidikan Dasar, 10(1), 194-211.
https://doi.org/10.26740/eds.v10n1.p194-211

Asis, A. H. R., Nurhaedah, N., & Pagarra, H. (2024). The influence of implementing

the Whole Language Approach type of journal writing on improving reading-
writing literacy of class Il students of UPT SDN Paccinongang Unggulan.
International  Journal of Elementary  School Teacher, 4(2).
https://doi.org/10.70713/ijest.v4i2.65140

Asriyoni, D., Aprizan, & Andriani, O. (2025). Writing skills development through

Think Pair Share in elementary. Indonesian Journal of Innovation Studies,
26(4). https://doi.org/10.21070/ijins.v26i4.1685
Bilgis, A., Iswara, P. D., & Aeni, A. N. (2023). Pengembangan e-book interaktif

untuk meningkatkan kemampuan menulis paragraf argumentasi kelas IV.
Diglosia: Jurnal Kajian Bahasa, Sastra, dan Pengajarannya, 6(2).
https://doi.org/10.30872/diglosia.v6i2.628

Cahyani, D., Putri, T. A., Salsabila, K. J. P., Anugerah, Z. P., Sari, M. K., Indrawati,
D., & Malik, M. S. (2026). Penguatan literasi membaca kritis siswa sekolah

dasar melalui pembelajaran berbasis cerita kontekstual. Pendas: Jurnal
liImiah Pendidikan Dasar, 11(2). https://doi.org/10.23969/|p.v11i02.50097
Elhefni, E., Zulela, Z., & Sumantri, S. (2020). Critical reading skill and discovery

learning method at elementary schools based on an Android-application: A

JHUSE: Journal Of Humanities, Social Science, And Education


https://doi.org/10.55732/jmpd.v2i3.81?utm_source=chatgpt.com
https://doi.org/10.26740/eds.v10n1.p194-211?utm_source=chatgpt.com
https://doi.org/10.70713/ijest.v4i2.65140?utm_source=chatgpt.com
https://doi.org/10.21070/ijins.v26i4.1685?utm_source=chatgpt.com
https://doi.org/10.30872/diglosia.v6i2.628?utm_source=chatgpt.com
https://doi.org/10.23969/jp.v11i02.50097?utm_source=chatgpt.com

Erwin Eka Saputra, Integration Of Critical Literacy And Writing Skills In Indonesian
Language Learning Among Elementary School Students, Vol 2 No 8

computerization approach. Journal of Physics: Conference Series, 1469,
012072. https://doi.org/10.1088/1742-6596/1469/1/012072

Estafasari, B. R., Sarwi, S., Amin, S., Sumartiningsih, S., & Yuwono, A. (2025).
Literature review: The application of Think Talk Write (TTW) model to the

writing skills of learners in elementary school. DIDAKTIKA: Jurnal
Pendidikan Sekolah Dasar, 8(2).
https://doi.org/10.21831/didaktika.v8i1.85328

Fitriya, L., & Nuroh, E. Z. (2025). Digital flipbook media improves writing skills in

primary schools. Indonesian Journal of Education Methods Development,
20(4). https://doi.org/10.21070/ijemd.v20i4.936
Islamiyah, M., Hamzah, R. A., & Harmin. (2025). Enhancing advanced writing

proficiency in Indonesian elementary education: Integrating collaborative
pedagogy and Al-based innovation. Reforma: Jurnal Pendidikan dan
Pembelajaran, 15(1), 1-23. https://doi.org/10.30736/reforma.v15i1.1204
Jones, S., & Manion, K. (2023). Critical literacy: An approach to child rights
education in Uganda and Canada. Literacy, 57(2), 149-160.
https://doi.org/10.1111/1it.12327
Kim, Y.-S. G., Wolters, A., & Lee, J. (2024). Reading and writing relations are not

uniform: They differ by the linguistic grain size, developmental phase, and
measurement. Review of Educational Research, 94(3), 311-342.
https://doi.org/10.3102/00346543231178830

Lestari, J., Sarmila, S., Rosid, A., Abdurrahman, F., Hidayah, N., Fitri, A., Mawarni,

R., Anggraini, D., & Hana Pebriana, P. (2026). Literasi membaca dan
menulis dalam pembelajaran Bahasa Indonesia pada siswa kelas rendah
sekolah dasar: Systematic literature review. Didaktik: Jurnal lImiah PGSD
STKIP Subang, 12(1), 110-125.
https://doi.org/10.36989/didaktik.v12i01.11424

Mohr, K. A. J., Jones, C. D., Chamberlain, K., DeCoursey, K., & Robertson, M.
(2024). Evidence-based practices to enliven integrated reading-to-writing
instruction. The Reading Teacher. https://doi.org/10.1002/trtr.2321

Mutiara, A., Firmansyah, F., Yulianto, F., Arianty, R., & Sofiasyari, . (2026). The

role of metacognitive awareness in critical literacy learning on the reading
comprehension ability of elementary school students. DIDAKTIKA: Jurnal
Pendidikan Sekolah Dasar, 8(2).

https://doi.org/10.21831/didaktika.v8i2.95666
JHUSE: Journal Of Humanities, Social Science, And Education



https://doi.org/10.1088/1742-6596/1469/1/012072?utm_source=chatgpt.com
https://doi.org/10.21831/didaktika.v8i1.85328?utm_source=chatgpt.com
https://doi.org/10.21070/ijemd.v20i4.936?utm_source=chatgpt.com
https://doi.org/10.30736/reforma.v15i1.1204?utm_source=chatgpt.com
https://doi.org/10.1111/lit.12327?utm_source=chatgpt.com
https://doi.org/10.3102/00346543231178830?utm_source=chatgpt.com
https://doi.org/10.36989/didaktik.v12i01.11424?utm_source=chatgpt.com
https://doi.org/10.1002/trtr.2321?utm_source=chatgpt.com
https://doi.org/10.21831/didaktika.v8i2.95666?utm_source=chatgpt.com

Erwin Eka Saputra, Integration Of Critical Literacy And Writing Skills In Indonesian
Language Learning Among Elementary School Students, Vol 2 No 8

Nakrowi, Z. S., Ansori, D. S., Mulyati, Y., & Setyaningsih, Y. (2024). Kemampuan
menulis argumentasi siswa: Analisis profil dan problematika pembelajaran.
Jurnal Onoma: Pendidikan, Bahasa, dan Sastra, 10(1), 508-518.
https://doi.org/10.30605/onoma.v10i1.3107

Novita, S., Rafli, Z., & Sumantri, M. S. (2021). Literature reading and writing

proficiency in class Il elementary school students through online learning.
International Journal of Scientific Research and Management, 9(8), 1845—
1851. https://doi.org/10.18535/ijsrm/v9i08.el01

Nuroh, E. Z., & Adiyawati, F. F. (2023). The influence of digital storytelling on story

writing skills of class Il elementary school students. Jurnal Pendidikan Dasar
Nusantara, 8(2), 357—369. https://doi.org/10.29407/jpdn.v8i2.18582
Nurazizah, S. A., & Darmayanti, M. (2024). Keterampilan menulis siswa sekolah

dasar: Systematic literature review dan bibliometric analysis. Aksara, 36(2).
https://aksara.kemendikdasmen.qgo.id/index.php/aksara/article/view/4236
Paramartha, W. E., & Sukadana, I. G. W. (2024). Optimalisasi keterampilan

membaca dan menulis melalui program Beringin Aksara pada siswa sekolah
dasar. DIDAKTIKA: Jurnal Pendidikan Sekolah Dasar, 7(2), 94-101.
https://doi.org/10.21831/didaktika.v7i2.77343

Ramadhani, Y. R., Ananda, A., Gistituati, N., Rusdinal, R., & Harputra, Y. (2024).

Critical reading skills in Turkish and Indonesian education curricula: A

comparative  study. Jurnal Education and Development, 12(1).
https://doi.org/10.37081/ed.v12i1.5311
Rengganis, 1., Ibrahim, T., Hendriani, A., & Juwita, W. M. (2022). Critical analysis of

elementary school students on water privatization in Indonesia: A critical
literacy education project. PrimaryEdu: Journal of Primary Education, 6(2).
https://doi.org/10.22460/pej.v6i2.2967

Salam, R., Faisal, M., & Nuristiqgomah, R. C. (2025). Penerapan model Cooperative

Learning tipe Round Table dalam meningkatkan keterampilan menulis
karangan narasi siswa. JPPSD: Jurnal Pendidikan dan Pembelajaran
Sekolah Dasar, 5(2). https://doi.org/10.26858/jppsd.v5i2.77133

Saputra, E. E., Hatima, Y., Kasmawati, K., Parisu, C. Z. L., & Ahmad, A. (2025a).

Hubungan antara kemampuan membaca kritis dan prestasi belajar Bahasa

Indonesia siswa kelas V sekolah dasar. Sulawesi Tenggara Educational
Journal, 5(1), 476-483. https://doi.org/10.54297/seduj.v5i1.1216

JHUSE: Journal Of Humanities, Social Science, And Education


https://doi.org/10.30605/onoma.v10i1.3107?utm_source=chatgpt.com
https://doi.org/10.18535/ijsrm/v9i08.el01?utm_source=chatgpt.com
https://doi.org/10.29407/jpdn.v8i2.18582?utm_source=chatgpt.com
https://aksara.kemendikdasmen.go.id/index.php/aksara/article/view/4236?utm_source=chatgpt.com
https://doi.org/10.21831/didaktika.v7i2.77343?utm_source=chatgpt.com
https://doi.org/10.37081/ed.v12i1.5311?utm_source=chatgpt.com
https://doi.org/10.22460/pej.v6i2.2967?utm_source=chatgpt.com
https://doi.org/10.26858/jppsd.v5i2.77133?utm_source=chatgpt.com
https://doi.org/10.54297/seduj.v5i1.1216?utm_source=chatgpt.com

Erwin Eka Saputra, Integration Of Critical Literacy And Writing Skills In Indonesian
Language Learning Among Elementary School Students, Vol 2 No 8

Saputra, E. E., Kasmawati, K., & Parisu, C. Z. L. (2025b). Penguatan literasi
Bahasa Indonesia di sekolah dasar melalui strategi pembelajaran yang
mendorong berpikir kritis dan kreatif. Jurnal Abdi Masyarakat dan
Pemberdayaan Inovatif, 1(1), 80-93. https://doi.org/10.64690/jampi.v1il.224

Seymour, T., Bingham, G. E., & Quinn, M. F. (2024). Promoting early writing across
the school day. The Reading Teacher. https://doi.org/10.1002/trtr.2277

Shi, Y. (2024). The effects of discourse goals on written arguments in elementary

school students. International Journal of Educational Research.
https://doi.org/10.1016/j.ijer.2024.102375

Skar, G. B., Lei, P. W., Graham, S., Aasen, A. J., Johansen, M. B., & Kvistad, A. H.
(2022). Handwriting fluency and the quality of primary grade students’
writing. Reading and Writing, 35, 509-538. https://doi.org/10.1007/s11145-

021-10185-y
Tabassum, S., & Ajmal, M. (2024). Assessing the impact of reading-to-writing

strategy instruction on narrative writing proficiency of students at elementary
level. International Journal of Academic Research for Humanities, 4(2), 26—
36. https://jar.bwo-researches.com/index.php/jarh/article/view/417
Taupik, A. M., Putra, K. S., Ardiyanti, Y., Pebriani, N., & Ramadhan, L. F. (2026).
Analysis of critical reading skills of sixth grade elementary school students.
Publikasi Pendidikan, 16(2). https://doi.org/10.70713/publikan.v16i2.83477
Taylor, L., & Clarke, P. (2021). We read, we write: Reconsidering reading—writing

relationships in primary school children. Literacy, 55(1), 14-24.
https://doi.org/10.1111/Iit.12235

Utami, D. S., Helvia, N., Chandra, C., & Wijanarko, T. (2024). Pengaruh model
Cooperative Integrated Reading and Composition terhadap kemampuan

menulis teks argumentasi kelas V SD. Asian Journal of Early Childhood and
Elementary Education, 2(3), 328-335.
https://doi.org/10.58578/ajecee.v2i3.3165

Yusella, Y., Andajani, K., Anggraini, A. E., Untari, S., & Arifin, S. (2023).

Implementation of lesson study as an attempt to improve elementary

students’ writing skills. Primary: Jurnal Pendidikan Guru Sekolah Dasar,
12(2), 429-447. https://doi.org/10.33578/jpfkip.v12i2.9689
Zulkarnain Ar, Haryadi, & Santoso, B. W. J. (2025). Implementasi penggunaan

media interaktif untuk meningkatkan keterampilan menulis pada mata

pelajaran Bahasa Indonesia di sekolah dasar: Kajian literatur. Pendas:
JHUSE: Journal Of Humanities, Social Science, And Education


https://doi.org/10.64690/jampi.v1i1.224?utm_source=chatgpt.com
https://doi.org/10.1002/trtr.2277?utm_source=chatgpt.com
https://doi.org/10.1016/j.ijer.2024.102375?utm_source=chatgpt.com
https://doi.org/10.1007/s11145-021-10185-y?utm_source=chatgpt.com
https://doi.org/10.1007/s11145-021-10185-y?utm_source=chatgpt.com
https://jar.bwo-researches.com/index.php/jarh/article/view/417?utm_source=chatgpt.com
https://doi.org/10.70713/publikan.v16i2.83477?utm_source=chatgpt.com
https://doi.org/10.1111/lit.12235?utm_source=chatgpt.com
https://doi.org/10.58578/ajecee.v2i3.3165?utm_source=chatgpt.com
https://doi.org/10.33578/jpfkip.v12i2.9689?utm_source=chatgpt.com

Erwin Eka Saputra, Integration Of Critical Literacy And Writing Skills In Indonesian
Language Learning Among Elementary School Students, Vol 2 No 8

Jurnal lImiah Pendidikan Dasar, 10(4).
https://doi.org/10.23969/jp.v10i04.34974

JHUSE: Journal Of Humanities, Social Science, And Education


https://doi.org/10.23969/jp.v10i04.34974?utm_source=chatgpt.com

